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Comments on Request to Hold
Accountability Targets Steady
The Maine Department of Education has requested a waiver from the U.S. Department of
Education that will allow Maine to hold its accountability targets -- the percentage of
students expected to reach proficiency on state math and reading assessments in order for a
school to make "adequate yearly progress" -- at the 2010-11 levels for another year.

The Department sent the following notice to all Maine school superintendents and No Child
Left Behind coordinators requesting feedback. The Department received four comments in
response. Three voiced support for the waiver request; another requested clarification.

Public Notice

This communication serves as notice that the Maine Department of Education (MDOE)
intends to submit an application to the U. S. Department of Education to request a waiver
of section 1111(b)(2)(H) of the Elementary and Secondary Education Act of 1965 (ESEA),
as amended. This will permit Maine to use the same annual measurable objectives (AMOs)
used for adequate yearly progress (AYP ) determinations in the 2010–2011 school year,
based on assessments given in 2010-2011, to make AYP determinations for the 2011-2012
school year, based on assessments given in the 2011-2012 school year.  The Maine
Department of Education believes using the same AMOs for AYP determinations based on
assessments administered in the 2011-2012 school year as it used for the 2010-2011 school
year will help increase the quality of instruction for students and improve the academic
achievement of students by removing the pressure of meeting escalating AMOs so that
MDOE and other stakeholders within the State can devote necessary time and resources to
planning for the implementation of ESEA flexibility, which MDOE needs additional time to
do.  Comments related to this request for waivers should be sent to Rachelle Tome, ESEA
Federal Programs Director, at rachelle.tome@maine.gov.  Comments will be accepted
through Friday, March 5, 2012.

Originally posted at http://www.maine.gov/education/nclb/publicnotice.html on Feb. 21,
2012.

Site Information
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Maine ESEA Flexibility Survey 
Fall 2011 

 
Overview 

1. over 1,500 Mainers answered the survey, including: 
a. 580 classroom educators 
b. 268 parents 
c. 187 administrators (school + district) 
d. 85 school board members 
e. 12 students 
f. every county was represented 

2. regarding the determination of the measure of a school's success, the majority of 
respondents supported continuing to use the familiar indicators of student 
achievement from state assessments and graduation rates (the highest level of 
importance was attached to this one), though they also supported adding the 
measures that were suggested in the survey. 

3. The additional measures that garnered the greatest support - in terms of the 
importance attached to them by all respondents, include: 

a. drop out rates 
b. data from teacher surveys 
c. data on school climate 
d. data on parental engagement and from parent surveys 
e. data from student surveys 
f. improvement on state tests 

4. The support for these enhanced measures of effectiveness holds true when 
disaggregating across all groups who responded to the survey 

5. Regarding the section on educator effectiveness, each of the suggested measures 
received strong or very strong support, with the lowest level of importance 
attached to achievement on state assessments. There is greater support for 
improvement on this measure, however. 

6. While there still is moderate support for these additional measures among 
teachers, when broken down by group, there is slightly higher support among 
administrators, and very strong support for the incorporation of these multiple 
measures among parents. 

7. It is important to note, however, that approximately 10% of the entire sample size 
and of each of the sub-groups did not attach any importance to either absolute 
performance or growth as measured by state assessments on determination of 
educator effectiveness. 
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ESEA Flexibility Public Survey 

Please rank each of the following based on how important you think it is to include as a 
measure of a school's success. 

 
1 = Not 

important

2 = 
Somewhat 
important

3 = 
Important

4 = Very 
important

N/A
Rating 

Average
Response 

Count

Data on school climate 2.2% (31)
15.4% 
(217)

39.1% 
(550)

41.9% 
(590)

1.4% 
(20)

3.22 1,408

Attendance rates 1.6% (23)
13.0% 
(183)

38.1% 
(535)

46.6% 
(655)

0.7% 
(10)

3.31 1,406

Dropout rates 2.2% (31)
13.5% 
(191)

36.2% 
(511)

47.2% 
(667)

0.8% 
(12)

3.30 1,412

Graduation rates 1.7% (24) 8.4% (119)
35.6% 
(501)

53.4% 
(752)

0.9% 
(13)

3.42 1,409

Data on levels of parent 
engagement

3.8% (54)
18.8% 
(265)

36.7% 
(517)

39.9% 
(562)

0.7% 
(10)

3.14 1,408

Student performance on state 
assessments

6.7% (94)
34.1% 
(479)

40.8% 
(574)

18.0% 
(253)

0.4% 
(6)

2.70 1,406

Data from student surveys 2.7% (38)
22.9% 
(323)

42.0% 
(593)

31.8% 
(448)

0.6% 
(9)

3.03 1,411

Data from parent surveys 2.1% (30)
24.2% 
(341)

46.0% 
(647)

26.7% 
(376)

0.9% 
(13)

2.98 1,407

Improvement in student 
performance on state assessments

6.0% (85)
25.8% 
(365)

38.8% 
(548)

29.0% 
(410)

0.4% 
(6)

2.91 1,414

Staff turnover rate 4.3% (60)
19.7% 
(276)

40.3% 
(566)

34.8% 
(489)

0.9% 
(13)

3.07 1,404

Data from teacher surveys 2.1% (29)
15.6% 
(220)

39.3% 
(554)

42.1% 
(594)

0.9% 
(13)

3.23 1,410

Please suggest an additional measure or explain your rankings. 
 

559

 answered question 1,417

 skipped question 99
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ESEA Flexibility Public Survey 

To obtain ESEA flexibility, the Maine Department of Education must develop guidelines for 
teacher and administrator evaluation systems. Please rank each of the following based on 
how important you think it is to include as a measure of the effectiveness of teachers and 
administrators.

 
1 = Not 

important

2 = 
Somewhat 
important

3 = 
Important

4 = Very 
important

N/A
Rating 

Average
Response 

Count

Student attendance rates 6.7% (87)
25.0% 
(325)

35.2% 
(458)

32.0% 
(417)

1.2% 
(15)

2.94 1,302

Classroom observations by peers 4.0% (52)
18.4% 
(241)

42.1% 
(551)

35.0% 
(458)

0.6% 
(8)

3.09 1,310

Classroom observations by 
supervisors

1.9% (25)
15.6% 
(205)

40.9% 
(538)

40.9% 
(538)

0.6% 
(8)

3.22 1,314

Data from student surveys 4.6% (60)
29.8% 
(389)

41.8% 
(546)

23.4% 
(305)

0.5% 
(6)

2.84 1,306

Data from parent surveys 4.8% (63)
32.2% 
(422)

42.9% 
(562)

19.6% 
(256)

0.5% 
(6)

2.78 1,309

Student achievement on state 
assessments

9.7% 
(127)

38.1% 
(499)

36.9% 
(482)

14.9% 
(195)

0.4% 
(5)

2.57 1,308

Student discipline records and 
procedures

8.7% 
(114)

29.9% 
(392)

39.5% 
(518)

21.4% 
(281)

0.5% 
(6)

2.74 1,311

Portfolios of teaching 
accomplishments

7.9% 
(103)

23.7% 
(310)

38.1% 
(498)

29.8% 
(389)

0.5% 
(7)

2.90 1,307

Student graduation rates 4.3% (56)
18.1% 
(237)

39.8% 
(520)

36.5% 
(478)

1.3% 
(17)

3.10 1,308

Progress toward meeting nationally 
recognized performance standards 

(National Board for Professional 
Teaching Standards, Interstate 

School Leaders Licensure 
Consortium, Interstate New 

Teacher Assessment and Support 
Consortium)

10.9% 
(142)

28.4% 
(369)

37.8% 
(492)

21.6% 
(281)

1.2% 
(16)

2.71 1,300

$����



2 of 2

Improvement in student 
achievement on state assessments

8.0% 
(105)

29.2% 
(383)

39.4% 
(517)

23.0% 
(302)

0.4% 
(5)

2.78 1,312

Data from teacher/administrator 
self-evaluation

4.5% (59)
21.9% 
(286)

44.8% 
(586)

28.2% 
(369)

0.5% 
(7)

2.97 1,307

Administrator observations by 
supervisors

2.9% (38)
17.4% 
(228)

43.1% 
(566)

35.6% 
(468)

1.0% 
(13)

3.13 1,313

Data from teacher surveys of 
administrators

2.9% (38)
18.6% 
(243)

43.9% 
(574)

33.6% 
(439)

1.0% 
(13)

3.09 1,307

Please suggest an additional measure or explain your ranking. 
 

359

 answered question 1,319

 skipped question 197
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Question #4 

 
 
Question #5 
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ESEA Flexibility Public Survey 

ESEA flexibility guidelines require that data on growth in student achievement be a 
"significant factor" in teacher and principal evaluation systems, but the guidelines do not 
define the meaning of "significant." Should there be a single, statewide definition of 
"significant factor" (for example, growth in student achievement must count for XX percent 
of the score in measuring a teacher's performance), or should each school district be 
allowed to decide for itself how student achievement data is to be used in teacher and 
principal evaluations?

 
Response 

Percent
Response 

Count

Single, statewide definition 37.5% 480

Local decision 62.5% 801

Explain/Comments 
 

492

 answered question 1,281

 skipped question 235
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Attachment 2b  

Comments on request received from LEAs and 
others – August 2012 

$�����



E
SE

A
 F

le
xi

bi
lit

y 
W

ai
ve

r 
Su

m
m

ar
y 

Su
rv

ey
 R

es
po

nd
en

t C
om

m
en

ts
 O

rg
an

iz
ed

 b
y 

Pr
in

ci
pl

e 
 W

ith
 r

eg
ar

d 
to

 P
ri

nc
ip

le
 1

, w
ha

t d
o 

yo
u 

fe
el

 a
re

 th
e 

st
re

ng
th

s o
f 

M
ai

ne
's

 w
ai

ve
r 

re
qu

es
t?

  -
 O

pe
n-

E
nd

ed
 R

es
po

ns
e 

W
ith

 r
eg

ar
d 

to
 P

ri
nc

ip
le

 1
, w

ha
t's

 m
is

si
ng

, u
nc

le
ar

, o
r 

sh
ou

ld
 b

e 
ad

de
d 

to
 st

re
ng

th
en

 M
ai

ne
's

 w
ai

ve
r 

re
qu

es
t?

  -
 O

pe
n-

E
nd

ed
 

R
es

po
ns

e 

C
re

at
in

g 
an

 e
m

ph
as

is
 o

n 
"c

ar
ee

r"
 re

ad
in

es
s i

s a
 st

re
ng

th
.  

 C
re

at
in

g 
fle

xi
bi

lit
y 

in
 g

ra
du

at
io

n 
re

qu
ire

m
en

ts
 is

 a
ls

o 
a 

st
re

ng
th

. 
It 

is
 u

nc
le

ar
 h

ow
 th

e 
co

m
m

un
ity

 w
ill

 p
ar

tic
ip

at
e 

m
or

e 
fu

lly
 in

 th
e 

ca
re

er
 re

ad
in

es
s p

ie
ce

.  
N

ot
 e

no
ug

h 
pa

th
w

ay
s b

et
w

ee
n 

sc
ho

ol
 a

nd
 

co
m

m
un

ity
/c

ou
nt

y/
 st

at
e 

op
po

rtu
ni

tie
s i

n 
pl

ac
e.

  N
o 

m
en

tio
n 

of
 S

TE
M

 
pr

og
ra

m
s a

nd
 h

ow
 th

at
 c

ou
ld

 lo
ok

 in
 a

ny
 g

iv
en

 c
om

m
un

ity
. 

Se
tti

ng
 a

 st
an

da
rd

 fo
r t

he
 st

at
e.

 
Th

e 
w

ai
ve

r s
ta

te
s, 

".
...

de
ve

lo
pi

ng
 a

nd
 a

dm
in

is
te

rin
g 

an
nu

al
, s

ta
te

w
id

e,
 

al
ig

ne
d,

 h
ig

h-
qu

al
ity

 a
ss

es
sm

en
ts

, a
nd

 c
or

re
sp

on
di

ng
 a

ca
de

m
ic

 
ac

hi
ev

em
en

t s
ta

nd
ar

ds
, t

ha
t m

ea
su

re
 st

ud
en

t g
ro

w
th

 in
 a

t l
ea

st
 g

ra
de

s 
3-

8 
an

d 
at

 le
as

t  
 o

nc
e 

in
 h

ig
h 

sc
ho

ol
.”

   
H

ow
 d

oe
s t

hi
s m

ak
e 

se
ns

e 
to

 
te

st
 y

ou
ng

 c
hi

ld
re

n 
so

 fr
eq

ue
nt

ly
 (g

ra
de

s 3
-8

) a
nd

 ju
st

 o
nc

e 
in

 h
ig

h 
sc

ho
ol

 to
 h

el
p 

de
te

rm
in

e 
co

lle
ge

 re
ad

in
es

s?
 

yo
ur

 n
ew

 st
an

da
rd

s a
pp

ea
r a

ch
ie

va
bl

e,
 a

s a
lo

ng
 a

s t
he

 "
al

l"
 is

 
m

ea
ni

ng
fu

lly
 a

pp
lie

d 
--

 h
ow

 w
ill

 y
ou

 e
ns

ur
e 

eq
ui

ty
? 

yo
ur

 st
an

da
rd

s c
ha

ng
e 

sh
ou

ld
 sp

ec
ify

 th
at

 te
ac

he
rs

 a
re

 th
em

se
lv

es
 

re
qu

ire
d 

to
 u

pg
ra

de
 th

ei
r t

ra
in

in
g 

be
yo

nd
 th

e 
in

du
st

ria
l m

od
el

 tr
ai

ni
ng

 
th

ey
 c

on
tin

ue
 to

 re
ly

 u
po

n 
/ e

ve
ry

on
e 

pr
es

um
es

 is
 a

de
qu

at
e 

fo
r t

he
 2

1s
t 

ce
nt

ur
y 

N
on

e 
W

hy
 d

id
n'

t w
e 

st
ay

 w
ith

 th
e 

M
ai

ne
 L

ea
rn

in
g 

R
es

ul
ts

? 
 C

on
tin

uo
us

ly
 

ch
an

gi
ng

 th
e 

st
an

da
rd

s a
nd

 ta
rg

et
s h

av
e 

cr
ea

te
d 

po
or

 a
lig

nm
en

t a
nd

 lo
ts

 
of

 c
on

fu
si

on
.  

Th
e 

M
EA

 S
ci

en
ce

 st
an

da
rd

s h
av

e 
no

t c
ha

ng
ed

...
 if

 y
ou

 
lo

ok
 a

t s
tu

de
nt

 p
ro

fic
ie

nc
y 

ra
te

s i
n 

th
is

 a
re

a,
 th

ey
 a

re
 si

gn
ifi

ca
nt

ly
 

ab
ov

e 
th

e 
ra

te
s i

n 
re

ad
in

g 
an

d 
m

at
h.

  T
ea

ch
er

s h
av

e 
ha

d 
tim

e 
to

 
ba

ck
w

ar
ds

 p
la

n,
 e

st
ab

lis
h 

pu
rp

os
ef

ul
 a

ct
iv

iti
es

 to
 su

pp
or

t s
tu

de
nt

 
ac

hi
ev

em
en

t, 
an

d 
pe

rf
ec

t t
he

ir 
sk

ill
s a

nd
 c

ur
ric

ul
um

 in
 S

ci
en

ce
...

 n
ot

 so
 

in
 re

ad
in

g 
an

d 
m

at
h.

 

Lo
fty

 e
xp

ec
ta

tio
ns

 
G

oa
ls

 a
re

 se
t w

ith
ou

t d
et

ai
l o

f h
ow

 su
pp

or
t w

ill
 b

e 
pr

ov
id

ed
: H

ow
 w

ill
 

th
is

 w
or

k 
be

 fu
nd

ed
? 

   
R

em
em

be
r M

ai
ne

's 
B

la
in

e 
H

ou
se

 sc
ho

la
rs

hi
ps

 
w

hi
ch

 fu
nd

ed
 m

an
y 

of
 o

ur
 st

at
e's

 b
es

t t
ea

ch
er

s i
n 

th
ei

r c
on

tin
ui

ng
 

ed
uc

at
io

n?
 W

he
re

 is
 th

e 
su

pp
or

t f
or

 g
ro

w
th

 a
nd

 su
st

en
an

ce
 o

f A
LL

 
te

ac
he

rs
? 

$�����



W
ith

 r
eg

ar
d 

to
 P

ri
nc

ip
le

 1
, w

ha
t d

o 
yo

u 
fe

el
 a

re
 th

e 
st

re
ng

th
s o

f 
M

ai
ne

's
 w

ai
ve

r 
re

qu
es

t?
  -

 O
pe

n-
E

nd
ed

 R
es

po
ns

e 
W

ith
 r

eg
ar

d 
to

 P
ri

nc
ip

le
 1

, w
ha

t's
 m

is
si

ng
, u

nc
le

ar
, o

r 
sh

ou
ld

 b
e 

ad
de

d 
to

 st
re

ng
th

en
 M

ai
ne

's
 w

ai
ve

r 
re

qu
es

t?
  -

 O
pe

n-
E

nd
ed

 
R

es
po

ns
e 

M
ai

ne
 h

as
 a

do
pt

ed
 th

e 
"C

om
m

on
 C

or
e"

 st
an

da
rd

s w
hi

ch
 is

 a
 st

ar
t. 

I 
fe

el
 th

at
 E

LA
 a

nd
 M

at
h 

ar
e 

w
el

l d
ef

in
ed

 a
nd

 e
du

ca
to

rs
 c

an
 u

se
 th

em
 

re
la

tiv
el

y 
ea

si
ly

 in
 re

ga
rd

s t
o 

tra
ns

la
tin

g 
th

e 
st

an
da

rd
s i

nt
o 

th
e 

le
ar

ni
ng

 th
at

 st
ud

en
ts

 n
ee

d.
 

Th
e 

ot
he

r s
ub

je
ct

s l
ik

e 
sc

ie
nc

e 
an

d 
so

ci
al

 st
ud

ie
s a

re
 m

is
si

ng
 fr

om
 th

e 
"C

om
m

on
 C

or
e"

 a
nd

 M
ai

ne
 h

as
 n

ot
 a

do
pt

ed
 a

 se
t o

f s
ta

nd
ar

ds
 th

at
 

de
fin

es
 le

ar
ni

ng
 o

ut
co

m
es

 in
 th

es
e 

ar
ea

s o
th

er
 th

an
 th

e 
ou

td
at

ed
 M

ai
ne

 
Le

ar
ni

ng
 R

es
ul

ts
. T

he
 C

om
m

on
 C

or
e 

br
oa

dl
y 

de
fin

es
 "

R
ea

di
ng

 
st

an
da

rd
s f

or
 li

te
ra

cy
 in

 sc
ie

nc
e,

 so
ci

al
 st

ud
ie

s a
nd

 te
ch

ni
ca

l s
ub

je
ct

s, 
bu

t d
oe

s n
ot

 sp
ec

ifi
ca

lly
 st

at
e 

w
ha

t s
ho

ul
d 

be
 ta

ug
ht

 in
 th

e 
sc

ie
nc

e,
 

so
ci

al
 st

ud
ie

s a
nd

 "
te

ch
ni

ca
l"

 su
bj

ec
ts

 a
nd

 to
 w

ha
t e

xt
en

t i
t s

ho
ul

d 
be

 
ta

ug
ht

. S
in

ce
 te

ac
he

rs
 a

nd
 sc

ho
ol

 d
is

tri
ct

s d
o 

no
t h

av
e 

w
el

l d
ef

in
ed

 
st

an
da

rd
s, 

it 
is

 d
iff

ic
ul

t t
o 

as
k 

th
em

 to
 "

re
ac

h 
fo

r t
he

 st
ar

s"
 w

he
n 

th
e 

st
ar

s a
re

 n
ot

 v
is

ib
le

 in
 th

e 
sk

y.
   

  I
n 

ad
di

tio
n 

to
 th

at
 o

ur
 st

ud
en

ts
 w

ill
 b

e 
us

in
g 

te
ch

no
lo

gy
 to

 d
o 

th
ei

r e
ve

ry
da

y 
jo

bs
 th

at
 h

as
 n

ot
 e

ve
n 

be
en

 
in

ve
nt

ed
 y

et
. T

ea
ch

in
g 

co
m

pu
te

r t
ec

hn
ol

og
y 

sh
ou

ld
 b

e 
a 

pr
io

rit
y 

an
d 

it 
is

 n
ot

. O
ur

 st
ud

en
ts

, t
he

 a
du

lts
 o

f t
he

 fu
tu

re
, n

ee
d 

ex
pe

rie
nc

e 
in

 th
is

 
st

ar
tin

g 
no

w
 a

nd
 m

us
t s

ta
y 

up
 to

 d
at

e 
as

 ti
m

e 
go

es
 o

n.
 M

LT
I w

as
 a

 
gr

ea
t s

ta
rt,

 b
ut

 m
or

e 
ne

ed
s t

o 
be

 d
on

e.
 H

ow
 w

ill
 th

ey
 b

e 
ab

le
 to

 d
o 

th
ei

r 
jo

b 
if 

th
ey

 c
an

no
t u

se
 th

e 
te

ch
no

lo
gy

? 
B

ef
or

e 
th

at
, h

ow
 w

ill
 st

ud
en

ts
 b

e 
su

cc
es

sf
ul

 in
 c

ol
le

ge
 if

 th
ey

 h
av

e 
no

 te
ch

no
lo

gy
 b

ac
kg

ro
un

d 
fr

om
 

m
id

dl
e 

an
d 

hi
gh

 sc
ho

ol
? 

O
ne

 g
re

at
 p

la
ce

 to
 st

ar
t w

ou
ld

 b
e 

fo
r t

he
 st

at
e 

to
 a

do
pt

 th
e 

IS
TE

  N
ET

S 
st

an
da

rd
s f

or
 st

ud
en

ts
 (a

s w
el

l a
s f

or
 

te
ac

he
rs

). 
H

er
e 

is
 in

fo
rm

at
io

n 
fr

om
 th

ei
r w

eb
si

te
:  

 "
IS

TE
's 

N
ET

S 
fo

r 
St

ud
en

ts
 (N

ET
S•

S)
 a

re
 th

e 
st

an
da

rd
s f

or
 e

va
lu

at
in

g 
th

e 
sk

ill
s a

nd
 

kn
ow

le
dg

e 
st

ud
en

ts
 n

ee
d 

to
 le

ar
n 

ef
fe

ct
iv

el
y 

an
d 

liv
e 

pr
od

uc
tiv

el
y 

in
 a

n 
in

cr
ea

si
ng

ly
 g

lo
ba

l a
nd

 d
ig

ita
l w

or
ld

. S
im

pl
y 

be
in

g 
ab

le
 to

 u
se

 
te

ch
no

lo
gy

 is
 n

o 
lo

ng
er

 e
no

ug
h.

 T
od

ay
's 

st
ud

en
ts

 n
ee

d 
to

 b
e 

ab
le

 to
 u

se
 

te
ch

no
lo

gy
 to

 a
na

ly
ze

, l
ea

rn
, a

nd
 e

xp
lo

re
. D

ig
ita

l a
ge

 sk
ill

s a
re

 v
ita

l f
or

 
pr

ep
ar

in
g 

st
ud

en
ts

 to
 w

or
k,

 li
ve

, a
nd

 c
on

tri
bu

te
 to

 th
e 

so
ci

al
 a

nd
 c

iv
ic

 
fa

br
ic

 o
f t

he
ir 

co
m

m
un

iti
es

."
 

C
om

m
on

 C
or

e 
St

at
e 

St
an

da
rd

s  
Sm

ar
te

r B
al

an
ce

 a
ss

es
sm

en
t s

ys
te

m
? 

A
n 

as
se

ss
m

en
t s

ys
te

m
 to

 m
ea

su
re

 st
ud

en
ts

' p
ro

gr
es

s t
ow

ar
d 

m
ee

tin
g 

th
e 

C
C

SS
 

$�����



W
ith

 r
eg

ar
d 

to
 P

ri
nc

ip
le

 1
, w

ha
t d

o 
yo

u 
fe

el
 a

re
 th

e 
st

re
ng

th
s o

f 
M

ai
ne

's
 w

ai
ve

r 
re

qu
es

t?
  -

 O
pe

n-
E

nd
ed

 R
es

po
ns

e 
W

ith
 r

eg
ar

d 
to

 P
ri

nc
ip

le
 1

, w
ha

t's
 m

is
si

ng
, u

nc
le

ar
, o

r 
sh

ou
ld

 b
e 

ad
de

d 
to

 st
re

ng
th

en
 M

ai
ne

's
 w

ai
ve

r 
re

qu
es

t?
  -

 O
pe

n-
E

nd
ed

 
R

es
po

ns
e 

M
ai

ne
 a

lre
ad

y 
ha

d 
st

ro
ng

 c
ar

ee
r a

nd
 c

ol
le

ge
 re

ad
in

es
s s

ta
nd

ar
ds

 in
 

pl
ac

e 
w

ith
 th

e 
M

ai
ne

 L
ea

rn
in

g 
R

es
ul

ts
. A

do
pt

io
n 

of
 a

nd
 in

te
gr

at
io

n 
of

 th
e 

C
C

SS
 is

 a
ls

o 
un

de
rw

ay
. P

rio
r t

o 
N

C
LB

, M
ai

ne
 h

ad
 a

m
on

g 
th

e 
hi

gh
es

t p
er

fo
rm

in
g 

st
ud

en
ts

 in
 th

e 
na

tio
n 

as
 m

ea
su

re
d 

by
 th

e 
ap

pl
es

-
to

-a
pp

le
s N

A
EP

. S
in

ce
 N

C
LB

 in
st

ru
ct

io
na

l t
im

e 
ha

s s
te

ad
ily

 b
ee

n 
er

od
ed

 b
y 

te
st

in
g 

(o
fte

n 
by

 fo
r-

pr
of

it 
en

tit
ie

s)
, a

nd
 le

ar
ni

ng
 fo

r M
ai

ne
 

st
ud

en
ts

 h
as

 su
ff

er
ed

 a
s a

 re
su

lt.
 T

he
y 

w
er

e 
do

in
g 

m
uc

h 
be

tte
r u

nd
er

 
th

e 
gu

id
an

ce
 o

f t
he

 M
ai

ne
 D

O
E 

w
ith

ou
t f

ed
er

al
 in

te
rf

er
en

ce
. 

D
ed

ic
at

ed
 fu

nd
in

g 
to

 im
pl

em
en

t t
he

 C
C

SS
. A

 p
la

n 
to

 a
dd

re
ss

 c
hi

ld
re

n 
liv

in
g 

in
 p

ov
er

ty
, w

hi
ch

 is
 a

 la
rg

e 
fa

ct
or

 in
 e

du
ca

tio
na

l o
ut

co
m

es
. 

Th
e 

em
ph

as
is

 o
n 

ou
r s

hi
ft 

to
 th

e 
C

om
m

on
 C

or
e 

is
 th

e 
si

ng
le

 g
re

at
es

t 
st

re
ng

th
 a

s i
t s

ay
s, 

"A
s M

ai
ne

 g
oe

s, 
so

 g
oe

s t
he

 n
at

io
n.

" 
 It

 a
lig

ns
 u

s 
w

ith
 m

aj
or

ity
 a

nd
 p

ut
s u

s s
qu

ar
el

y 
in

 th
e 

m
om

en
tu

m
 to

w
ar

d 
a 

fu
lly

-
re

al
iz

ed
 st

an
da

rd
s-

ba
se

d 
sy

st
em

 in
 M

ai
ne

. 

I b
el

ie
ve

 it
 w

ou
ld

 b
e 

in
 th

e 
w

ai
ve

rs
 b

es
t i

nt
er

es
t t

o 
id

en
tif

y 
cl

ea
rly

 a
nd

 
sp

ec
ifi

ca
lly

 p
ro

gr
am

s a
nd

 in
iti

at
iv

es
 in

 M
ai

ne
 p

ub
lic

 sc
ho

ol
s t

ha
t 

su
pp

or
t b

ot
h 

co
lle

ge
 a

nd
 c

ar
ee

r r
ea

di
ne

ss
 fo

r a
ll 

st
ud

en
ts

.  
Th

e 
st

re
ng

th
 

of
 o

ur
 v

oc
at

io
na

l s
ch

oo
ls

 a
nd

 th
e 

gr
ow

in
g 

nu
m

be
rs

 o
f s

ch
oo

ls
 in

 M
ai

ne
 

th
at

 in
te

gr
at

e 
ac

ad
em

ic
s w

ith
 c

ar
ee

r/v
oc

at
io

na
l p

re
p 

i.e
. M

t. 
B

lu
e 

H
ig

h 
Sc

ho
ol

 a
nd

 F
os

te
r T

ec
h.

  T
he

 M
as

s C
us

to
m

iz
ed

 L
ea

rn
in

g 
C

oh
or

t, 
th

e 
Po

si
tiv

e 
Y

ou
th

 D
ev

el
op

m
en

t I
ns

tit
ut

e 
--

 in
iti

at
iv

es
 a

nd
 o

rg
an

iz
at

io
ns

 
su

ch
 a

s t
he

se
 e

xi
st

 b
ec

au
se

 M
ai

ne
 b

el
ie

ve
s s

o 
st

ro
ng

ly
 in

 a
ch

ie
ve

m
en

t 
fo

r a
ll.

  E
xp

ec
ta

tio
ns

 c
an

 b
e 

de
fin

ed
 b

y 
m

or
e 

th
an

 h
ow

 w
e 

de
fin

e 
cu

rr
ic

ul
um

. 

Th
e 

us
e 

of
 re

se
ar

ch
 b

as
ed

 st
ud

ie
s t

o 
fo

rm
ul

at
e 

fin
al

 w
or

ki
ng

 
do

cu
m

en
ts

 
It 

is
 im

po
rta

nt
 to

 b
et

te
r u

nd
er

st
an

d 
th

e 
ef

fe
ct

 o
f p

ov
er

ty
 o

n 
st

ud
en

t 
ac

hi
ev

em
en

t. 
Th

e 
ge

ne
ra

lti
on

al
 p

ov
er

ty
 fo

un
d 

in
 so

m
e 

co
m

m
un

iti
es

 
an

d 
its

 e
ff

ec
t o

n 
ed

uc
at

or
s i

n 
th

ei
r a

tte
m

pt
 to

 e
du

ca
te

 th
ei

r c
hi

ld
re

n 
m

us
t b

e 
re

co
gn

iz
ed

 a
nd

 a
cc

ou
nt

ed
 fo

r. 
Th

er
e 

ar
e 

ce
rta

in
ly

 so
m

e 
ex

ce
pt

io
ns

 to
 th

e 
ge

ne
ra

l r
ul

e 
bu

t t
he

re
 is

 a
 re

as
on

 w
hy

 so
m

e 
ar

ea
s o

f 
M

ai
ne

 c
on

tin
ue

 to
 la

g 
be

hi
nd

 th
e 

re
st

 o
f t

he
 st

at
e.

 

Th
at

 fi
na

lly
 th

e 
ne

ed
 to

 d
ev

el
op

 a
 c

ar
ee

r-
re

ad
y 

pa
th

 is
 b

ei
ng

 
co

ns
id

er
ed

! T
o 

th
in

k 
th

at
 th

e 
va

st
 m

aj
or

ity
 o

f s
tu

de
nt

s w
ill

 e
m

ba
rk

 o
n 

a 
co

lle
ge

 p
at

h 
is

 ri
di

cu
lo

us
. 

Th
e 

ca
re

er
-r

ea
dy

 p
at

h 
is

 p
oo

rly
 d

ef
in

ed
 a

nd
 d

ev
el

op
ed

. S
in

ce
 th

is
 is

 
pr

ob
ab

ly
 th

e 
pa

th
 th

e 
m

aj
or

ity
 o

f s
tu

de
nt

s w
ill

 e
m

ba
rk

 u
po

n 
th

is
 n

ee
ds

 
to

 b
e 

ca
re

fu
lly

 c
ra

fte
d.

 

M
ov

in
g 

to
 C

om
m

on
 C

or
e 

St
an

da
rd

s a
nd

 d
ev

el
op

m
en

t o
f 2

1s
t c

en
tu

ry
 

sc
ie

nc
e 

st
an

da
rd

s a
nd

 h
av

in
g 

re
so

ur
ce

s a
va

ila
bl

e 
on

 th
e 

w
eb

si
te

 
B

et
te

r s
ys

te
m

 fo
r m

ea
su

rin
g 

gr
ow

th
 

$�����



W
ith

 r
eg

ar
d 

to
 P

ri
nc

ip
le

 1
, w

ha
t d

o 
yo

u 
fe

el
 a

re
 th

e 
st

re
ng

th
s o

f 
M

ai
ne

's
 w

ai
ve

r 
re

qu
es

t?
  -

 O
pe

n-
E

nd
ed

 R
es

po
ns

e 
W

ith
 r

eg
ar

d 
to

 P
ri

nc
ip

le
 1

, w
ha

t's
 m

is
si

ng
, u

nc
le

ar
, o

r 
sh

ou
ld

 b
e 

ad
de

d 
to

 st
re

ng
th

en
 M

ai
ne

's
 w

ai
ve

r 
re

qu
es

t?
  -

 O
pe

n-
E

nd
ed

 
R

es
po

ns
e 

O
ur

 c
hi

ld
re

n 
ar

e 
be

in
g 

al
lo

w
ed

 to
 p

ro
ce

ed
 a

s t
he

y 
le

ar
n.

 T
he

y 
sh

ou
ld

 
be

 te
st

ed
 th

at
 w

ay
 a

s w
el

l. 
Y

ou
 h

av
e 

to
ta

lly
 d

is
re

ga
rd

ed
 st

ud
en

ts
 w

ith
 d

is
ab

ili
tie

s. 
Fi

rs
tly

, t
he

y 
ar

e 
in

cl
ud

ed
 a

s a
 su

b 
gr

ou
p-

ye
t r

ec
ei

ve
 n

on
e 

of
 th

e 
fin

an
ci

al
 b

en
ef

it 
of

 ti
tle

 
1.

Fo
r e

xa
m

pl
e,

 If
 a

 c
hi

ld
 h

as
 a

 la
ng

ua
ge

 d
is

or
de

r-
(a

nd
 th

e 
bu

dg
et

 fo
r 

sp
ec

. e
d 

ha
s b

ee
n 

tri
m

m
ed

 to
 n

ot
hi

ng
) a

nd
 d

oe
s n

ot
 re

ce
iv

e 
ad

eq
ua

te
 

su
pp

or
t i

n 
th

is
 a

re
a,

 th
er

e 
is

 n
o 

w
ay

 th
at

 th
ey

 a
re

 g
oi

ng
 to

 b
e 

ab
le

 to
 

ta
ke

 th
e 

N
EC

A
P 

te
st

s. 
Th

e 
al

te
rn

at
iv

e 
te

st
 (s

or
ry

 c
an

't 
th

in
k 

of
 th

e 
na

m
e 

of
f h

an
d)

 is
 so

m
et

hi
ng

 m
y 

ho
us

e 
ca

t c
ou

ld
 p

as
s. 

I'm
 n

ot
 su

re
 w

ha
t t

he
 st

re
ng

th
s a

re
. I

s i
t a

 st
re

ng
th

 th
at

 c
ol

le
ge

 a
nd

 
ca

re
er

 re
ad

in
es

s i
s s

yn
on

ym
ou

s w
/ M

ai
ne

 L
ea

rn
in

g 
R

es
ul

ts
 a

nd
 

C
om

m
on

 C
or

e?
   

I k
no

w
 th

at
 in

 o
ur

 d
is

tri
ct

 w
e'v

e 
be

en
 w

or
ki

ng
 o

n 
th

is
 fo

r m
an

y,
 m

an
y,

 m
an

y 
ye

ar
s. 

It 
se

em
s l

ik
e 

w
e 

ar
e 

en
te

rin
g 

a 
ne

w
 (b

ut
 fa

m
ili

ar
) c

yc
le

 o
f d

oc
um

en
tin

g 
ac

hi
ev

em
en

t, 
 w

rit
in

g 
an

d 
re

w
rit

in
g 

st
an

da
rd

s a
nd

 p
ro

po
sa

ls
 fo

r t
he

 
pu

rp
os

es
 o

f d
oc

um
en

ta
tio

n 
fo

r t
he

 S
ta

te
, b

ut
 w

e 
st

ill
 a

ss
es

s a
nd

 
ev

al
ua

te
 u

si
ng

 th
e 

sa
m

e 
so

rts
 o

f s
ta

nd
ar

di
ze

d 
te

st
s. 

N
at

io
na

lly
 w

e 
ne

ed
 

to
 h

av
e 

co
lle

ge
 a

nd
 c

ar
ee

r r
ea

di
ne

ss
 in

 re
ad

in
g 

an
d 

m
at

h 
(r

ig
ht

?)
. I

t 
se

em
s l

ik
e 

w
e 

al
w

ay
s a

re
 fo

cu
si

ng
 o

n 
th

es
e 

co
nt

en
t a

re
as

...
 W

ha
t a

bo
ut

 
ar

t a
nd

 m
us

ic
 a

nd
 h

is
to

ry
 a

nd
 sc

ie
nc

e?
 L

ite
ra

cy
, w

he
th

er
 it

 is
 re

ad
in

g,
 

w
rit

in
g,

 m
at

h,
 e

tc
. c

ou
ld

 b
e 

pr
om

ot
ed

 w
ith

in
 o

th
er

 c
on

te
nt

 a
re

as
. R

ea
lly

 
th

e 
3 

R
's 

ar
e 

th
e 

ol
d 

fa
sh

io
ne

d 
w

ay
 o

f o
rg

an
iz

in
g 

sc
ho

ol
. I

t t
he

 "
re

al
" 

w
or

ld
 th

e 
3 

r's
 a

re
 th

e 
to

ol
s t

o 
us

e 
w

ith
in

 th
e 

su
bj

ec
t a

re
as

 o
f s

ci
en

ce
, 

ar
t, 

m
us

ic
, l

ite
ra

tu
re

, h
is

to
ry

, h
ea

lth
,  

et
c.

  I
n 

ou
r d

is
tri

ct
 m

on
ey

 a
nd

 
tim

e 
is

 a
lw

ay
s s

pe
nt

 o
n 

th
e 

3 
r's

 (s
in

ce
 th

e 
St

at
e 

as
se

ss
m

en
ts

 fo
cu

s o
n 

th
es

e)
 a

nd
 th

os
e 

of
 u

s w
ho

 te
ac

h 
in

 o
th

er
 c

on
te

nt
 a

re
as

 a
re

 p
re

tty
 m

uc
h 

le
ft 

on
 o

ur
 o

w
n.

  I
 th

in
k 

th
is

 m
ig

ht
 b

e 
on

e 
re

as
on

 w
e 

ar
e 

ha
vi

ng
 su

ch
 a

 
ha

rd
 ti

m
e 

tra
ns

fo
rm

in
g 

ou
r s

ch
oo

ls
 in

to
 ri

ch
  2

1s
t c

en
tu

ry
 le

ar
ni

ng
 

co
m

m
un

iti
es

.  
 I 

gu
es

s t
hi

s r
es

po
ns

e 
be

lo
ng

s i
n 

#5
...

. 

M
ai

ne
 h

as
 a

rti
cu

la
te

d 
th

e 
st

an
da

rd
s n

ec
es

sa
ry

 fo
r A

LL
 st

ud
en

ts
. 

I a
m

 u
nc

le
ar

 a
s t

o 
w

he
th

er
 th

is
 p

or
tio

n 
of

 th
e 

w
or

k 
co

nt
ai

ns
 th

e 
in

fo
rm

at
io

n 
re

ga
rd

in
g 

th
e 

fin
an

ci
ng

 o
f s

tu
de

nt
s e

ng
ag

in
g 

in
 e

ar
ly

 
co

lle
ge

 p
ro

gr
am

s. 

I l
ik

e 
th

at
 su

pp
or

t w
ill

 b
e 

gi
ve

n 
to

 sc
ho

ol
s. 

I a
ls

o 
lik

e 
th

e 
fa

ct
 th

at
 

sc
ho

ol
s t

ha
t h

av
e 

a 
la

rg
e 

nu
m

be
r o

f T
itl

e 
I s

tu
de

nt
s a

re
 ta

ke
n 

in
to

 
ac

co
un

t. 

I t
hi

nk
 th

at
 sp

ec
ia

l e
du

ca
tio

n 
st

ud
en

ts
 a

nd
 E

LL
 st

ud
en

ts
 sh

ou
ld

 h
av

e 
sp

ec
ia

l c
on

si
de

ra
tio

n 
an

d 
sp

ec
ia

liz
ed

 su
pp

or
t t

o 
sc

ho
ol

s. 

$�����



W
ith

 r
eg

ar
d 

to
 P

ri
nc

ip
le

 1
, w

ha
t d

o 
yo

u 
fe

el
 a

re
 th

e 
st

re
ng

th
s o

f 
M

ai
ne

's
 w

ai
ve

r 
re

qu
es

t?
  -

 O
pe

n-
E

nd
ed

 R
es

po
ns

e 
W

ith
 r

eg
ar

d 
to

 P
ri

nc
ip

le
 1

, w
ha

t's
 m

is
si

ng
, u

nc
le

ar
, o

r 
sh

ou
ld

 b
e 

ad
de

d 
to

 st
re

ng
th

en
 M

ai
ne

's
 w

ai
ve

r 
re

qu
es

t?
  -

 O
pe

n-
E

nd
ed

 
R

es
po

ns
e 

  
It 

ap
pe

ar
s t

ha
t M

ai
ne

 w
ill

 b
e 

ch
an

gi
ng

 st
at

e-
le

ve
l a

ss
es

sm
en

ts
. H

ow
 

w
ill

 th
e 

st
at

e 
be

 a
bl

e 
to

 c
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 c
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 c
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t o
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 d
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 m
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at
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 b
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 b
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 c
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 p
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 c
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 p
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s c
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 c
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 m
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 d
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t b
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s f
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 C
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 C
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 C
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 b
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 b
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t r
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 c
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t c
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: c
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r p
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 p
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 m
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 b
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R
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r c
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 d
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re
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 re
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el
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 p
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nt
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en
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w
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eq
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s c

om
m
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en
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o 

pr
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id
in
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a 
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n 
in
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 c
at

eg
or
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  A

lig
ni

ng
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C

om
m

on
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or
e 

st
an

da
rd
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 p
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ve
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ov

e 
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ay
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om
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s L
ea

rn
in

g 
R
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ts
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Fi
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t o
ff

, i
f t
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ve
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s w

rit
te
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 c
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ly
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s t
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ie
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 p
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ng
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io
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 m
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t w

ill
 b
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 p
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r c
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 p
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 b
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 d
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 p
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 b
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 c
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 c
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 d
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 p
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f d
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 p
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 c
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 m
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R
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 b
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s c

le
ar

 st
an

da
rd

s, 
go

al
 a

nd
 m

ea
su

re
m

en
t. 

Th
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f d
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s c
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ra
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at
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 d
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r p
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at
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 b
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l m
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 b
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 c
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Attachment 3 

Notice and information provided to the public 
regarding the request 

$�����



!

MAINE PUBLIC COMMUNICATIONS AND ENGAGEMENT 

Below, please find: 

1) General items in our Maine DOE Newsroom about the ESEA flexibility 
request. These include Commissioner’s blog posts and general 
dispatches. All of these were included in our weekly Commissioner’s 
Update, which is distributed to nearly 3000 subscribers, including all 
superintendents in the State. 

2) Three Newsroom discussion items – we invited public participation in our 
Newsroom discussion via the reader comments. 

3) Press releases. All of these went out to the media, made it into the weekly 
Commissioner’s Update, and were posted in our online Newsroom. 

General Maine DOE Newsroom items 

Maine residents join first forum online to discuss ESEA flexibility draft 
<http://mainedoenews.net/2012/08/21/esea-online-forum/>  

Posted on August 21, 2012 by Maine Department of Education  

A small group of Maine residents joined an online forum Monday night to provide 
Education Commissioner Stephen Bowen with feedback on the Department’s 
draft proposal for flexibility under the Elementary and Secondary Education Act. 

A call for ESEA flexibility feedback 
<http://mainedoenews.net/2012/05/31/call-for-feedback/> 

Posted on May 31, 2012 by Commissioner Stephen Bowen  

This week, in addition to the usual updates about our work, I will ask for 
something from you. The September 2012 deadline to request flexibility from the 
federal government in Maine’s implementation of the No Child Left Behind Act (or 
… 

Starting the serious work of crafting a new accountability system 
<http://mainedoenews.net/2012/02/13/serious-work-accountability/> 

Posted on February 13, 2012 by Commissioner Stephen Bowen  

When we took to the road in December, we wanted to hear what the public had 
to say about the system we use to hold our schools accountable. And hear from 
the public we did. We had more than 1,500 …  

$�����



Welcome news and a special opportunity 
<http://mainedoenews.net/2011/09/28/welcome-news-opportunity/> 

Posted on September 28, 2011 by Commissioner Stephen Bowen  

We’ve had a flurry of activity here at the Department of Education ever since the 
Obama administration last week released guidelines for states interested in 
securing waivers from certain provisions of the federal No Child Left Behind law. 

Join statewide discussion on ESEA flexibility 
<http://mainedoenews.net/2012/08/20/statewide-discussion-esea/> 

Posted on August 20, 2012 by Commissioner Stephen Bowen  

Well, the time has come. 

For nearly the past year, we’ve been working on a proposal for flexibility under 
the decade-old No Child Left Behind Act (or Elementary and Secondary 
Education Act). Maine will submit its application by Sept. 6, and it’s important to 
us to involve the public one more time as we finalize a plan for creating a better 
school accountability and improvement system. 

Accountability and improvement work in high gear 
<http://mainedoenews.net/2012/05/16/accountability-high-gear/> 

Posted on May 16, 2012 by Commissioner Stephen Bowen  

Our efforts to create an accountability and improvement system that works for 
our students, teachers and schools — and replaces the system we have under 
the No Child Left Behind Act — are kicking into high gear. 

Bowen testimony in support of educator effectiveness bill 
<http://mainedoenews.net/2012/03/14/testimony-effectiveness-bill/> 

Posted on March 14, 2012 by Maine Department of Education  

The Maine Legislature’s Education Committee held a public hearing March 14 on 
legislation that takes a number of steps to ensure an effective corps of teachers 
and school leaders who are well prepared to enter the classroom and receive 
regular feedback that helps them improve their practice. 

Education Commissioner Stephen Bowen delivered the following testimony 
supporting LD 1858, An Act to Ensure Effective Teaching and School 
Leadership.  
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Starting the serious work of crafting a new accountability system 
<http://mainedoenews.net/2012/02/13/serious-work-accountability/> 

Posted on February 13, 2012 by Commissioner Stephen Bowen  

When we took to the road in December, we wanted to hear what the public had 
to say about the system we use to hold our schools accountable. And hear from 
the public we did. We had more than 1,500 people respond to an online survey; 
several dozen turned out at public forums in Bangor, Portland and online. 

Portland forum focuses on fair, accurate assessment 
<http://mainedoenews.net/2011/12/15/portland-forum-assessment/> 

Posted on December 15, 2011 by Maine Department of Education  

PORTLAND — About 40 people turned out for a public forum at Portland Arts 
and Technology High School on Dec. 14 to discuss a new system for holding 
schools accountable, recognizing success and supporting schools in need of 
improvement with Education Commissioner Stephen Bowen. 

Participants join online ESEA flexibility forum 
<http://mainedoenews.net/2011/12/15/online-flexibility-forum/> 

Posted on December 15, 2011 by Maine Department of Education  

A small, but engaged group of Maine residents signed into an online conference 
room on Dec. 13 to discuss Elementary and Secondary Education Act flexibility 
with Education Commissioner Stephen Bowen and share their ideas. 

The upside of not being first 
<http://mainedoenews.net/2011/11/30/upside-not-first/> 

Posted on November 30, 2011 by Commissioner Stephen Bowen  

Sometimes, it’s OK if we’re not first. 

In fact, it offers Maine an advantage when it comes to preparing an application 
for flexibility from provisions of the federal No Child Left Behind law. 

Welcome news and a special opportunity 
<http://mainedoenews.net/2011/09/28/welcome-news-opportunity/> 

Posted on September 28, 2011 by Commissioner Stephen Bowen  
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We’ve had a flurry of activity here at the Department of Education ever since the 
Obama administration last week released guidelines for states interested in 
securing waivers from certain provisions of the federal No Child Left Behind law. 

Statement on No Child Left Behind flexibility 
<http://mainedoenews.net/2011/09/23/statement-nclb-flexibility/> 

Posted on September 23, 2011 by Maine Department of Education  

Maine Education Commissioner Stephen Bowen released the following 
statement today in response to President Obama’s announcement of new 
flexibility for states from No Child Left Behind accountability requirements: 

Press Releases 

Seeking public feedback on education plan 
<http://mainedoenews.net/2012/08/15/seeking-feedback-on-education-plan/> 

Posted on August 15, 2012 by David Connerty-Marin  

AUGUSTA – The Maine Department of Education is inviting the public to weigh 
in one last time on its plan for creating a fairer and more constructive system for 
holding schools accountable and helping them improve. 

Maine DOE makes plans for improved accountability 
<http://mainedoenews.net/2012/02/13/plans-improved-accountability/> 

Posted on February 13, 2012 by David Connerty-Marin  

AUGUSTA – The education commissioners in Maine and New Hampshire sent a 
joint letter to Washington, D.C., today that outlines their plans to craft a 
thoughtful, fair and constructive system for holding their schools accountable and 
helping them improve. The letter …  

Maine DOE makes plans for improved accountability 
<http://mainedoenews.net/2012/02/13/plans-improved-accountability/> 

Posted on February 13, 2012 by David Connerty-Marin  

AUGUSTA – The education commissioners in Maine and New Hampshire sent a 
joint letter to Washington, D.C., today that outlines their plans to craft a 
thoughtful, fair and constructive system for holding their schools accountable and 
helping them improve. The letter lays out the two states’ intentions to get out 
from under the unfair and unrealistic No Child Left Behind accountability system, 
but through a deliberate and complete process that involves educators, parents 
and others in building an alternative. 
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Students seek voice in accountability 
<http://mainedoenews.net/2011/12/15/students-voice-accountability/> 

Posted on December 15, 2011 by Maine Department of Education  

PORTLAND – Education Commissioner Stephen Bowen met with 10 Portland-
area high school students on Dec. 14 to ask for their thoughts on school 
accountability and how to measure school and teacher effectiveness. 

The 10 students represented Portland, Deering and Casco Bay high schools, 
along with Portland Arts and Technology High School and the Real School in 
Falmouth. 

Ed Commissioner in Portland tonight; seeks ideas on school 
accountability, recognition 
<http://mainedoenews.net/2011/12/14/portland-accountability-recognition/> 

Posted on December 14, 2011 by David Connerty-Marin  

PORTLAND — Education Commissioner Stephen Bowen will visit Portland 
tonight to ask the public for ideas on measuring school and teacher 
effectiveness, and crafting a system that holds schools accountable and rewards 
success. 

First forum yields ideas on ESEA flexibility 
<http://mainedoenews.net/2011/12/09/forum-esea-flexibility/> 

Posted on December 9, 2011 by Maine Department of Education  

BANGOR — About 45 members of the public – including teachers, 
administrators and school board members – attended a public forum at Bangor 
High School on Dec. 8 to hear from Education Commissioner Stephen Bowen 
about Elementary and Secondary Education Act (ESEA) flexibility and to share 
ideas. 

Below is a summary of their comments. 

Students offer thoughts on accountability 
<http://mainedoenews.net/2011/12/09/students-thoughts-accountability/> 

Posted on December 9, 2011 by Maine Department of Education  

BANGOR — Education Commissioner Stephen Bowen met with eight students at 
Bangor High School on Dec. 8 to ask their thoughts on what makes for an 
effective school, and what makes for an effective teacher. 
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Ed Commissioner asks public for ideas on school accountability 
and recognition 
<http://mainedoenews.net/2011/12/05/ed-commissioner-asks-public-for-ideas-on-
school-accountability-and-recognition/> 

Posted on December 5, 2011 by David Connerty-Marin  

AUGUSTA — The federal government is offering Maine, like all other states, a 
chance to develop its own system of accountability and recognition of schools — 
allowing the state to jettison what many now consider unrealistic and unfair 
requirements and negative labels in the current No Child Left Behind Act. 

 
Newsroom Discussion 

Last chance for input on ESEA flexibility 

Posted on August 15, 2012 by Maine Department of Education  

The Maine DOE will submit a formal request for flexibility under the Elementary 
and Secondary Education Act to the U.S. Department of Education by Sept. 6. 
Maine is looking to create a fairer and more constructive system for holding 
schools accountable and helping them improve. 

Discussion, continued: Maine’s request for ESEA flexibility 
<http://mainedoenews.net/2012/08/15/last-chance-input-esea-flexibility/> 

Posted on May 29, 2012 by Maine Department of Education  

We want to hear from you. 

The Maine DOE has entered the second, more earnest, phase of work 
developing an accountability and improvement system that’s thoughtful, fair and 
constructive; a system that considers multiple valid measures in determining the 
performance of students and schools; and a system that helps struggling schools 
improve rather than feel stigmatized. 

Discussion: Maine’s request for ESEA flexibility 
<http://mainedoenews.net/2011/12/05/discussion-esea-flexibility/> 

Posted on December 5, 2011 by Maine Department of Education  

The Maine Department of Education wants to hear from you as it puts together a 
request to the federal government for flexibility in holding schools accountable 
and recognizing their success under the Elementary and Secondary Education 
Act (commonly known as No Child Left Behind). 
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COMMON CORE PUBLICITY 

Conferences let teachers learn from peers on Common Core 
<http://mainedoenews.net/2012/05/16/teachers-common-core/> 

Posted!on!May!16,!2012!by!Maine!Department!of!Education!!

Four daylong conferences this August will offer teachers a chance to hear from fellow 
Maine teachers about: reasoning and higher-order thinking skills; helping students to 
improve their writing; improving their own writing; and effective math instruction based 
on the Common …  

Webinar: Common Core’s implications for Social Studies 
<http://mainedoenews.net/2012/05/02/webinar-social-studies/> 

Posted!on!May!2,!2012!by!Maine!Department!of!Education!!

The Maine Department of Education’s social studies specialist, Kristie Littlefield, will 
conduct a series of webinars on the Common Core State Standards for Literacy in 
History/Social Studies, designed specifically for social studies teachers. 

Literacy conference emphasizes Common Core planning 
<http://mainedoenews.net/2012/04/20/common-core-planning/> 

Posted!on!April!20,!2012!by!Maine!Department!of!Education!!

The Maine Department of Education’s Summer Literacy Institute will bring together 
teams of educators to work on school and district plans for implementing the Common 
Core State Standards for English language arts, as well as the Common Core’s literacy 
standards …  

Gov. LePage, Commissioner Bowen announce new education initiatives 
<http://mainedoenews.net/2012/02/08/new-education-initiatives/> 

Posted!on!February!8,!2012!by!Maine!Department!of!Education!!

The following is a press release from the Office of Gov. Paul LePage New legislation 
“puts students first” AUGUSTA – Governor Paul LePage unveiled his education 
legislative agenda on Wednesday at the Somerset Career and Technical Education Center 
in Skowhegan. …  

High school math teachers’ session addresses Common Core, reasoning 
<http://mainedoenews.net/2012/01/24/common-core-reasoning/> 

Posted!on!January!24,!2012!by!Maine!Department!of!Education!!
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The Association of Teachers of Mathematics in Maine (ATOMIM) is inviting high 
school math teachers to a session focused on the Common Core state standards for 
mathematics in the classroom through reasoning and sense making. 

Curriculum group offers 2nd Common Core conference 
<http://mainedoenews.net/2012/01/18/common-core-conference/> 

Posted!on!January!18,!2012!by!Maine!Department!of!Education!!

Teachers, administrators and school board members will gain insight into Maine’s 
implementation of the Common Core state standards and federal education policy during 
a daylong conference on Jan. 27 in Brewer. 

Webinar to address research behind Common Core math 
<http://mainedoenews.net/2011/10/05/webinar-research-common-core/> 

Posted!on!October!5,!2011!by!Maine!Department!of!Education!!

The Regional Educational Laboratory – Northeast and Islands, to which Maine belongs, 
will host a webinar on Oct. 6 focused on the implementation of the Common Core state 
standards for math. 

Maine steps up Common Core standards work 
<http://mainedoenews.net/2011/09/12/common-core-standards/> 

Posted!on!September!12,!2011!by!Maine!Department!of!Education!!

The Maine Department of Education’s content specialists are making various resources 
available to teachers, curriculum directors and other educators to help them implement 
the Common Core State Standards (CCSS). 

Conference offered on Common Core 
<http://mainedoenews.net/2011/08/31/conference-common-core/> 

Posted!on!August!31,!2011!by!Maine!Department!of!Education!!
Teachers,!administrators!and!school!board!members!will!gain!insight!into!Maine’s!
implementation!of!the!Common!Core!state!standards!and!federal!education!policy!during!a!
daylong!conference!on!Oct.!24!in!Lewiston!

$�����



Attachment 4  

Evidence that Maine has formally adopted college- 
and career-ready content standards consistent with 
Maine’s standards adoption process:  

Notice of Rule Adoption with Maine Secretary of 
State 
!
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Attachment 4  

Evidence that Maine has formally adopted college- 
and career-ready content standards consistent with 
Maine’s standards adoption process:  

Common Core except from Rule Chapter 131 
!
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05-071  DEPARTMENT OF EDUCATION 
 
Chapter 131: THE MAINE FEDERAL, STATE, AND LOCAL ACCOUNTABILITY STANDARDS 
 
 
SUMMARY: This chapter outlines the Maine Federal, State, and Local Accountability Grade 
Level Expectations (GLE) pursuant to Title 20-A M.R.S.A §6202.  The Maine Federal, State, and 
Local Accountability Grade Level Expectations define the State’s content Grade Level 
Expectations for federal accountability.  These Grade Level Expectations are described for the 
content areas of Mathematics, Reading, and Science.  Each of the content areas is organized in 
one or more strands.  The strands represent the subtopics within each discipline and are defined 
by the grade level expectations. The coding represented at the end of each GLE and included in 
() corresponds to code for the New England Comprehensive Assessment Program (NECAP) 
grade level expectation.  (The GLEs for Mathematics and Reading remain in effect through 
the 2011-12 school year.  As of 2012-13, the College and Career Readiness Standards in 
Sections II-A and II-B of this document are in effect.) 
 
 
THIS IS AN EXCERPT FROM MAINE DOE RULE CHAPTER 131, INDICATING ADOPTION OF 
THE COMMON CORE STANDARDS IN ELA AND MATH.  THE FULL TEXT OF THE RULE IS 
ON THE WEBPAGE OF THE MAINE SECRETARY OF STATE AT: 
http://www.maine.gov/sos/cec/rules/05/chaps05.htm    
 

********* 
 
 

Section II-A | College and Career Readiness Standards for English Language Arts – 
Effective 2012-2013  

 

1. Standards for English Language Arts & Literacy in History/Social Studies, Science, and 
Technical Subjects K–5 

 

1.1 College and Career Readiness Anchor Standards for Reading 

The K–5 standards on the following pages define what students should understand and be 
able to do by the end of each grade. They correspond to the College and Career Readiness 
(CCR) anchor standards below by number. The CCR and grade-specific standards are 
necessary complements—the former providing broad standards, the latter 
providing additional specificity—that together define the skills and understandings that all 
students must demonstrate. 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical 
inferences from it; cite specific textual evidence when writing or speaking to support 
conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. 

Craft and Structure 
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4. Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word 
choices shape meaning or tone. 

5. Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each 
other and the whole. 

6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words. 

8. Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence. 

9. Analyze how two or more texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and 
proficiently. 

 
******** 

 
 
Section II-B | College and Career Readiness Standards for Mathematics – Effective 2012-
2013 
 
1. Mathematics | Kindergarten 
In Kindergarten, instructional time should focus on two critical areas: (1) representing, relating, 
and operating on whole numbers, initially with sets of objects; (2) describing shapes and space. 
More learning time in Kindergarten should be devoted to number than to other topics.  
(1) Students use numbers, including written numerals, to represent quantities and to solve 
quantitative problems, such as counting objects in a set; counting out a given number of objects; 
comparing sets or numerals; and modeling simple joining and separating situations with sets of 
objects, or eventually with equations such as 5 + 2 = 7 and 7 – 2 = 5. (Kindergarten students 
should see addition and subtraction equations, and student writing of equations in Kindergarten is 
encouraged, but it is not required.) Students choose, combine, and apply effective strategies for 
answering quantitative questions, including quickly recognizing the cardinalities of small sets of 
objects, counting and producing sets of given sizes, counting the number of objects in combined 
sets, or counting the number of objects that remain in a set after some are taken away.  
(2) Students describe their physical world using geometric ideas (e.g., shape, orientation, spatial 
relations) and vocabulary. They identify, name, and describe basic two-dimensional shapes, such 
as squares, triangles, circles, rectangles, and hexagons, presented in a variety of ways (e.g., with 
different sizes and orientations), as well as three-dimensional shapes such as cubes, cones, 
cylinders, and spheres. They use basic shapes and spatial reasoning to model objects in their 
environment and to construct more complex shapes.  
 
1a. Grade K Overview 
 

Counting and 
Cardinality 

• Know number names and 
the count sequence. 

• Count to tell the number 
of objects. 

• Compare numbers. 

1. Make sense of 
problems and 
persevere in 
solving them. 

2. Reason 

Mathematical 
Practices 
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Operations and 
Algebraic 
Thinking 

• Understand addition as 
putting together and 
adding to, and 
understand subtraction 
as taking apart and 
taking from. 

abstractly and 
quantitatively. 

3. Construct viable 
arguments and 
critique the 
reasoning of 
others. 

4. Model with 
mathematics. 

5. Use appropriate 
tools 
strategically. 

6. Attend to 
precision. 

7. Look for and 
make use of 
structure. 

8. Look for and 
express 
regularity in 
repeated 
reasoning. 

Number and 
Operations in 
Base Ten 

• Work with numbers 11–
19 to gain foundations for 
place value. 

Measurement 
and Data 

• Describe and compare 
measurable attributes. 

• Classify objects and 
count the number of 
objects in categories. 

Geometry 

• Identify and describe 
shapes. 

• Analyze, compare, 
create, and compose 
shapes. 

 
 
 

 
***************************************************************************************** 

Last Page of DOE Rule Chapter 131, indicating adoption date: 
 
15.4 Using Probability to Make Decisions 

15.4a Calculate expected values and use them to solve problems. 

1. (+) Define a random variable for a quantity of interest by assigning a numerical 
value to each event in a sample space; graph the corresponding probability 
distribution using the same graphical displays as for data distributions. 

2. (+) Calculate the expected value of a random variable; interpret it as the mean 
of the probability distribution. 

3. (+) Develop a probability distribution for a random variable defined for a 
sample space in which theoretical probabilities can be calculated; find the 
expected value. For example, find the theoretical probability distribution for the 
number of correct answers obtained by guessing on all five questions of a 
multiple-choice test where each question has four choices, and find the 
expected grade under various grading schemes.  

4. (+) Develop a probability distribution for a random variable defined for a 
sample space in which probabilities are assigned empirically; find the expected 
value. For example, find a current data distribution on the number of TV sets 
per household in the United States, and calculate the expected number of sets 
per household. How many TV sets would you expect to find in 100 randomly 
selected households? 

15.4b Use probability to evaluate outcomes of decisions. 
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1.  (+) Weigh the possible outcomes of a decision by assigning probabilities to 
payoff values and finding expected values.   

a. Find the expected payoff for a game of chance. For example, find the expected 
winnings from a state lottery ticket or a game at a fast-food restaurant. 

b. Evaluate and compare strategies on the basis of expected values. For example, 
compare a high-deductible versus a low-deductible automobile insurance policy 
using various, but reasonable, chances of having a minor or a major accident. 

2.  (+) Use probabilities to make fair decisions (e.g., drawing by lots, using a 
random number generator). 

3.  (+) Analyze decisions and strategies using probability concepts (e.g., product 
testing, medical testing, pulling a hockey goalie at the end of a game). 

 

 

EFFECTIVE DATE: 
August 31, 1997 – filing 97-260, major substantive: “Rules for Learning Results” 

 
REPEALED AND REPLACED: 

August 5, 2007 – filing 2007-282, major substantive: “The Maine Federal, State, and 
Local Accountability Standards” 

 
AMENDED: 
 July 26, 2009 - filing 2009-287, major substantive 
 June 15, 2011 – filing 2011-156, major substantive 
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Attachment 4  

Evidence that Maine has formally adopted college- 
and career-ready content standards consistent with 
Maine’s standards adoption process:  

Resolve authorizing final adoption of Chapter 
131 
!
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RESOLVE Chapter 6, LD 12, 125th Maine State Legislature 
Resolve, Regarding Legislative Review of Portions of Chapter 131: The Maine Federal, State and Local Accountability 

Standards, a Major Substantive Rule of the Department of Education 

HP0004, Emergency Signed on 2011-03-25 00:00:00.0 - First Regular Session - 125th Maine Legislature, page 1 

PLEASE NOTE: Legislative Information cannot perform research, provide legal advice, or 
interpret Maine law. For legal assistance, please contact a qualified attorney. 

Resolve, Regarding Legislative Review of Portions of Chapter 131: The 
Maine Federal, State and Local Accountability Standards, a Major 

Substantive Rule of the Department of Education 

Emergency preamble. Whereas, acts and resolves of the Legislature do not become 
effective until 90 days after adjournment unless enacted as emergencies; and 

Whereas,  the Maine Revised Statutes, Title 5, chapter 375, subchapter 2-A requires legislative 
authorization before major substantive agency rules may be finally adopted by the agency; and 

Whereas,  the above-named major substantive rule has been submitted to the Legislature for 
review; and 

Whereas,  immediate enactment of this resolve is necessary to record the Legislature's position 
on final adoption of the rule; and 

Whereas,  in the judgment of the Legislature, these facts create an emergency within the 
meaning of the Constitution of Maine and require the following legislation as immediately necessary 
for the preservation of the public peace, health and safety; now, therefore, be it 

Sec. 1 Adoption. Resolved: That final adoption of portions of Chapter 131: The Maine 
Federal, State and Local Accountability Standards, a provisionally adopted major substantive rule of 
the Department of Education that has been submitted to the Legislature for review pursuant to the 
Maine Revised Statutes, Title 5, chapter 375, subchapter 2-A, is authorized. 

Emergency clause.  In view of the emergency cited in the preamble, this legislation takes 
effect when approved. 
 
!
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Attachment 4  

Evidence that Maine has formally adopted college- 
and career-ready content standards consistent with 
Maine’s standards adoption process:  

Legislation authorizing Maine DOE to consider 
adopting Common Core standards 
!
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Attachment 5   

Memorandum of understanding or letter from 
Maine’s network of institutions of higher 
education certifying that meeting Maine’s 
standards corresponds to being college- and career-
ready without the need for remedial coursework at 
the postsecondary level 
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Attachment 6   

Maine’s Race to the Top Assessment 
Memorandum of Understanding 
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Attachment 8   

A copy of the average statewide proficiency based 
on assessments administered in the 2011-12 
school year in reading/language arts and 
mathematics for the “all students” group and all 
subgroups 
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Table 2: Reward, Priority, and Focus Schools 
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